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Rationale  
St. Luke’s CEVA Primary School is committed to providing relevant and timely feedback to pupils, 
both orally and in writing, whilst protecting the work-life balance of its staff. Marking and feedback 
intends to serve the purposes of valuing pupils’ learning, helping to diagnose areas for development 
(‘Next Steps’) and evaluating how well the learning task has been understood. Marking and feedback 
is viewed as a process of creating a dialogue with the learner, through which feedback can be 
exchanged and questions asked. At St. Luke’s we aim to value the work of all pupils: encouraging and 
building them up whilst recognising our role in supporting and guiding them with their next steps. 
 
‘The most powerful single modification that enhances achievement is feedback. The simplest 
prescription for improving education must be dollops of feedback.’  

Professor John Hattie (‘Influences on Student Learning’) 
 
The research of educationalists, such as Dylan William, Paul Black and John Hattie highlight the fact 
that formative assessment plays a fundamental role in ensuring pupils make good progress, 
therefore raising standards.  
 
‘Standards are raised only by changes which are put into direct effect by teachers and pupils in 
classrooms. There is a body of firm evidence that formative assessment is an essential feature of 
classroom work and that development of it can raise standards.’  

Dylan William and Paul Black (‘Inside the Black Box’) 

Marking and feedback is only of use if it supports learning by influencing planning, intervention and 

identifies those who are ready for additional challenges or requires further support. 

A working party of senior leaders from the school, influenced by the educational consultant  Claire 

Gadsby, have produced this document which will be reviewed and amended during this  academic 

year.  

Planning for Learning 

Research and experience in recent years has identified that “Learners learn best when… 

• they understand what they are trying to learn and what is expected of them 

• they are given feedback about the quality of their work and what they can 

do to improve 

• they are given advice about how to go about making improvements 

• they are fully involved in what needs to be done next, and who can give 

them help if they need it.” 

(Black and William, 1998, Inside the Black Box) 

 

Long term planning identifies what needs to be provided for and taught to particular cohorts 

drawing on the National Curriculum Programmes of Study for Key Stage 1 and 2, EYFS Curriculum 

guidance national and Diocesan guidance and policies. These documents provide staff with a clear 



overview of what needs to be provided and identifies how much curriculum time should be devoted 

to different units of work, thereby ensuring continuity, progression, breadth and balance.  

 

Medium term planning involves looking at curriculum programmes and schemes of work in much 

more detail. Medium term planning should answer the question what is it we are hoping to achieve 

by the end of term and what do we need to do each week in order to achieve it? This planning 

overview includes learning intentions/questions for each curriculum area covered. It will also include 

the sorts of task/activities required, how differentiation can be provided for, any targets that will 

improve pupil attainment and progress as a result of earlier assessment, how SEND and EAL pupils 

will be provided for and resource requirements. Each class teacher has a planning folder, which 

includes this medium term overview. 

 

Short term weekly planning takes this medium term planning and translates it into specific plans for 

the week's day to day teaching and learning activities that the teacher prepares and presents to 

pupils. Staff are welcome to use a range of planning proformas in order to ensure that 

method/activities and class-specific organisation responds well to the needs and learning styles of 

their year group.  

 

Copies of these weekly plans are handed in on Monday morning so that they are available to support 

subject specific monitoring by either, a Curriculum Leader or senior teacher. Plans should be seen as 

a fluid document which can and will be changed in response to the learning needs of the class as 

the learning progresses.   Future planning should always be based on the previous learning of the 

class and the progress made. 

 

Although not always shared at the start of the lesson, it is important that pupils are made aware of 

or realise themselves the purpose of the lesson and what is required of them.  When planning, 

teachers should begin with a learning intention (LI) or learning question (LQ) which can cover one 

lesson or a few days of lessons.  

 

“Learning intentions describe what pupils are going to learn, not what they are going to do.” 

Dylan Williams 

 

We emphasise the need for teachers to plan for the individual and we build this into our planning 

with due regard for equal opportunities and special educational needs.  

 

Activities, discussions and resources should be carefully chosen to support the learning against the 

LI/LQ with regular reference made to these in the form of mini plenaries. 

 

Marking and feedback against LI/LQ 

To support pupils with their progress against the LI/LQ, five ‘steps to success’ should be created, 

prior to the lesson, by the teacher or at the start of the lesson by the pupils. These could be specific 

to one lesson or highlight the learning journey the pupils will follow over the coming week or unit. In 

addition, each child choses a 6th step to success which is unique to them and recorded either on 

the grid produced by the teacher, on the Working Wall or within the pupil’s books.  These ‘steps to 

success’ should be numbered 1-6.  

 

 



Additional feedback and marking strategies 

Below are a range of strategies that can support staff in providing meaningful feedback that 

supports pupils within their learning and allows teachers to accurately gauge the level of pupil’s 

understanding and the necessary response.  It is expected that staff will apply a rich mixture of the 

following strategies, using their professional judgment in deciding which will promote learning. In all 

cases, it is expected that teachers regularly review books, and immediately address 

misconceptions and concerns in order that no pupils begins to fall behind or allows misconceptions 

to develop.   Marking should show Strengths, Weaknesses And Next steps (SWAN). SWAN is a 

formative marking tool to be used at the end of a topic or unit of work which focuses on the unit as a 

whole.  It is expected that this would celebrate the achievements and progress of the child whilst 

providing targets that can be met within the next unit. 

Self-assessment – Purple Pens of Progress 

At the end of a session or group of sessions, pupils annotate their work with numbers 1-

6 to show where the evidence is of each of the steps to success. Each class needs to 

have a set of 6 dabbers and 30 pens for pupils to use as their ‘Purple Pens of Progress’. 

Purple Pens of Progress must not be used by an adult. These are used for pupils to write 

all of their comments and responses. Dabbers are just for mystery marking and used the 

adult. 

Mystery marking 

This marks what has not been met.  Using bingo dabbers, colour code each step to 

success and in books, dab what they have not met. The mystery is the pupils need to 

start the next lesson trying to decide which colour matches which step to success. The 

‘code’ is not shared with the class – it is for them, perhaps with a partner, to decipher. 

What have they not done? Walk around, what have their partners not done? Can you 

decipher the colour code? 

Dedicated Improvement and Reflection Time (DIRT) 

Successful lessons do not always involve work that is recorded within exercise books.  

Pupils become engaged and hence progress through a rich mixture of independent 

application, games, group tasks, drama, experimentation and investigative activities.  

Such activities should be recorded on paper which is applied to the Working Wall 

and/or photographed. This is particularly important for CLPE project work. After the 

original lesson, pupils are given a sheet of paper, stuck into books, which has space to 

showing the following: 

• Learning intention 

• Original date of lesson 

• 1-6 steps to success (numbered) 

• Photo of work from original lesson 

• DIRT date (2 weeks later) 

• Space for pupils to comment on their learning 

• Teacher comment 

• Response to marking (to be completed by KS2 pupils after the DIRT activity has 

been marked by the teacher). 



The actual assessment is completed two weeks later in order to gauge how much of the 

session the pupils have retained.  However, the sheet is immediately placed within the 

book in order that the books chronology is maintained. 

Catch my comment/Target Walls 

In Nursery, Reception and KS1, a wall should be dedicated to pupil targets.  A named 

photo of each child should be displayed along with a post it note which shows targets in 

literacy and maths (along with PSED in EYFS).  This allows any adult working in these 

settings to be aware of the pupils’s targets.  When a target is met, this should be 

annotated on the post it and stored in the child’s relevant subject book.  These can also 

help form and be addressed in interventions   

In KS2, ‘Catch my comments’ will be used during DIRT time. Teachers make comments 

to pupils which are recorded on a post it and stuck into their book, pictorially or written. 

They move the post it to each new page they are on as a visual reminder of current 

target. When met teacher can sign it and date it and glue it onto back cover of book. 

Honesty box 

Three colour coded trays are used to hand work into. Children self-assess against traffic 

light and put work in green tray if understood, orange tray if unsure and red tray if not 

understood at all. Those in green box must be looked at and stamped/ticked by 

teacher whilst those in the orange and red trays would have a more detailed mark 

with the aim of extra support being provided before the sequence of learning 

continues.  This could be during FTF or assembly time and may be provided by the 

teacher, TA or peer help. 

 

Feedback expectations in English and Maths 

• SWAN at end of topic (for example end of 2 weekly CLPE unit or weekly/two weekly maths 

unit) 

• When not using SWAN, short comments can be used.  Ticks and dots can be used in maths 

with the expectation pupils revisit ‘dotted’ questions.  It is not expected that every question 

is marked in arithmetic exercises. 

• Books to be at least glanced at after each lesson to ensure pupils are on track, if any 

amendments to planning are needed or if some pupils require additional intervention. 

• Use of steps to success, mystery marking and DIRT (two weeks after learning). 

• Significant English spelling errors to be noted by ‘sp’ above spelling and either corrected in 

margin by teacher or left for pupils to correct and put in margin and rewritten three times. 

KS1 and 2 should also adhere to the following marking code which should be displayed in all 

classes: 

Sp Spelling 

^ Missing word 

G Grammar 

P Punctuation 

{ } Unclear 

HP Handwriting/Presentation 

// New paragraph 

 (Any other suggestions? 



 

Class teachers will use their professional judgement when deciding which parts of the code 

are relevant for their class or particular pupils. 

 

• Children’s own editing or additional attempts following intervention to still be done in 

writing/coloured pencil. 

Expectations for Topic and Science 

• Children to annotate steps to success and use mystery marking. 

• Fortnightly DIRT sessions 

• Mid topic and end of topic SWAN 

Homework 

This should be set once per half term: a research challenge over 1-2 weeks related to the current or 

next topic. This can be undertaken individually, within families or between small groups of pupils.  

The children should be ready to share their undertakings with the class in order to develop 

presentation and speaking and listening skills. 

 


